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DEAN DECHAINE:  In the history of Portland State College, February 16, 1959 will always stand 
out as a day of tremendous importance. For on this day, February 16, 1959, our new college 
President, Dr. Branford P. Millar, assumed his position as president of this dynamic and 
tremendously growing college. With the coming of this new era, there are many questions that 
we raise in regards to this new man. Questions not only that we students ask ourselves, but 
also so does the faculty, the administration, and the other numerous individuals that are in 
some way or another connected with Portland State. For example, as students we might ask 
ourselves: What will be President Millar’s policy in regard to curriculum? Its expansion, and how 
its expansion will affect both myself and yourself? If we’re a member of a fraternity or sorority, 
we might ask ourselves: What is going to be his policy with regards to national fraternities and 
national sororities? If we are an athlete, we ask ourselves: Does he favor intercollegiate 
athletics? Questions of this sort and so on. 
 
Myself, one of the fundamental questions that I raise is: What will be his policy in regard to 
student government? Will he favor its autonomy? Or its lack thereof? And on a perhaps more 
particular, minute problem: What will be his policy with regard to Vanguard editors who use 
state cars without a valid driver’s license? [laughter] 
 
These are but a few of the many problems, many questions that we ask ourselves about our 
new president and this is why today is also another day of importance. For in meeting our new 
president in this first convocation with him, many of the fundamental questions that we ask 
among ourselves and within ourselves about President Millar will be answered. And more 
importantly, we will better understand and have an insight into his ideas of higher education 
and the role of the students therein. Now, I would like to introduce to you our Dean of the 
Students, Dean Charles Bursch, who in turn, will introduce President Millar. Dean Bursch. 
[applause] 
 
CHARLES BURSCH: I’m sure that you’re aware that there are a number of different ways that a 
college president can be chosen. And I’m sure that you’re aware that his responsibilities exist in 
a number of different directions: to the college, to the community, to the board, in our case 
also to the chancellor. I think it is most significant that in the selection of Portland State 
College’s second president, that the relationship of the president to the college was felt to be 
paramount, so that the faculty was given the opportunity to take leadership in the selection of 
its own president, and that this leadership was symbolized by a search far and wide for an 
individual who, in the opinion of the faculty committee, best represented those things that we 
desired for our college, and for ourselves, and for you. We are firmly convinced that in Dr. 
Millar we have found such a man. I think that it would only be proper to say that some of the 
expectations that Mr. DeChaine expressed for Dr. Millar, in terms of having ready-made 
decisions on all problems ready to propose to you today, would most certainly be an indication 
that the committee was wrong in its judgement. I am sure that he intends to reserve 
statements on many of these points until after he has an opportunity to find out the whys and 
wherefores of our life together. However, I do want to take this occasion to present to you, with 




BRANFORD PRICE MILLAR: Mr. DeChaine, Dean Bursch, ladies and gentlemen of the student 
body of Portland State College, and a few spies from the faculty… [laughter] …I am very happy 
to have the chance to meet the student body as early as possible in my association with 
Portland State College. You are, after all, the primary reason why we are in business. I asked for 
the privilege of talking with you as early as possible and somewhat informally, and was, duly 
having gone through channels, granted this permission by Dean Bursch and Dean DeChaine. 
[laughter] This is probably the only college in the country where the students have their own 
“Dean.” [laughter] 
 
Which reminds me that the other day, after I addressed the faculty, several of the State Board 
members were here, including Mrs. McNaughton. After the remarks, Mrs. McNaughton, who 
had been chiding me for my youth—and I assure you, that to some people I am young; this is a 
relative matter—Dean DeChaine happened by at the reception, and I thought that Mrs. 
McNaughton, as a member of the State Board, should meet the most… well, your chosen 
representative, and so I introduced him to her as Dean DeChaine. She really did a double take. 
[laughing with the audience] I think that she thought that things were getting entirely out of 
hand. [laughter] Or else that people were maturing more rapidly, gaining wisdom and stature 
more than the normal expectation. 
 
I’m sorry I can’t say to you, as I did to the faculty, for the simple reason that you are vast… that 
you vastly outnumber them in this kind of academic cold war that goes on all the time, as I did 
with the faculty the other day, that there are still few enough of you that I can get to know you 
personally. There are simply too many, but I hope to at least have the chance to know a 
number of you personally. Unfortunately size does present certain limitations, and we are 
threatened with more and more impersonality in this respect. 
 
Your student body president has thrown the book at me. These are—and he has suggested 
them I think very acutely—the problems that he has outlined are the problems that we have to 
face. None of them can be neglected, but I can’t talk about all of them this morning, both 
because I don’t know much about the particular circumstances of this particular institution and 
because I am supposed to restrict myself to a decent interval of time. They’re all problems that 
we shall try to face up to, and the only thing that I can say now is that the problems will be 
dealt with jointly, and that we hope that the combined wisdom of the students and the faculty 
will be brought to bear. And that, even though as it says in the special issue of the magazine—
or the newspaper—aforementioned, that each decision will be met with grounds of individual 
merit. Even better than this, I hope that we can build a proud… embody a precedent and 
custom, if not law, to which we can refer to so that we need not decide each case on the basis 
of individual merit alone. 
 
There are numerous topics which I might have talked about, but among the topics suggested to 
me I have chosen to make some remarks about the student and the life of the intellect. This 
does not mean that I am only going to speak to the highbrows among you, the self-confessed or 
generally recognized intelligentsia. I hope that I shall be directing my remarks to all of you, 
though any teacher that is worth his salt knows that he never does. But you may very properly 
ask, “What have I...” that is, you, “... to do with the life of the intellect? I’m not eventually going 
to lead it. I’m not going to be an intellectual, whatever that is, and certainly not now. Later 
perhaps.” This may very well be, but unfortunately you have been exposed already, in varying 
degrees, at home, at school, in church, though you may have come through so far with a very 
light case. And since you are here, there is something in your environment which predisposes 
you to a weakness in this respect. By coming to this institution, you have deliberately put 
yourself in a state of considerable jeopardy. [laughter] 
 
You may think that you merely want more education because everybody gets it. This day, things 
are tough and bad all over and, bad as it is here, it’s worse than making an honest… it’s better, 
rather, than making an honest living. [laughter] Or you may want to say, you may want to 
prepare yourself for a vocation with a minimum of cultural frills. But unless you have some kind 
of a built-in or acquired immunity, resist as you will, you are in danger, and I think that it is only 
fair that I warn you. You have, more or less voluntarily, and for whatever reason, entered into a 
community where the disease is epidemic and chronic. In fact, it’s even worse than that. The 
leaders of the community have designs on you, and you may even be betrayed by a small fifth 
column of your own colleagues, your own fellow students. May I give you an insight into the 
nefarious designs which this community has upon you? I’d like to read to you what I… part of 
what I said to the faculty the other day. It expresses a notion which I think is shared quite 
widely as to what constitutes the kind of college which we call ourselves. And I am now going to 
quote several pages from my remarks to them. 
 
I said, I am not going to talk today about my concept of an urban college. Not much at least, or 
the role of such a college to the community. On these subjects, as on some others, I will have 
more to say later. But first, I would like to be a little clearer before I say them, in my own mind, 
just what it is. I am not at all sure really, what is meant by an urban college. Whether it is in a 
city, or for it, or of it. I suspect that a good college is a good one anywhere regardless of 
clientele or location, and that the good ones are more alike than they are different. It is 
somehow a place where the intellect prevails. Somewhat sheltered, though serviceable enough 
to be worn out in the dirt. A place which is more in the nature of a secular sanctuary than a 
marketplace. If you will allow me some easy distinctions, I would think that it is fundamentally 
concerned with learning rather than with knowhow, and that inasmuch as it is concerned with 
the latter, this concern shall be to see that it is never far removed from its intellectual roots or 
from the fundamentals that undergird it. 
 
Portland State College is, I suppose, to be described as a liberal arts college with some 
professional curricula. The essential question here is, is this a dichotomy? My feeling is 
emphatically no. Not unless we do the job poorly at least. For better or for worse, the pure 
liberal arts college scarcely exists anywhere in this country anymore. It is by now a rather 
interesting fiction or myth. And the reasons are not far to seek in a pragmatic and mobile 
society. I think it is simply that we do not feel that there is or ought to be any “useless” 
learning. That the most detached knowledge may have a bearing at any point. That the 
biological analogy of organicism, which now is seen to prevail more widely in the physical 
universe, is a valid one. That knowledge, like the universe we live in, animate and inanimate, is 
an intricately interwoven and interdependent entity. 
 
Moreover, we are increasingly a society which depends upon knowledge for running machines 
or running people. There are no longer a few professions such as law, medicine, and theology 
which grow immediately out of the fundamental disciplines. There are many professions which 
reflect the startling thrust and ramification of specialized knowledge in the past fifty years, and 
which have interwoven themselves in the very fabric of our daily existence. Therefore, I do not 
see our liberal arts/professional nature as a divisive factor. I do think that the two parts should 
be close together in character. If the one is primarily concerned with a search for and a 
preservation of knowledge and traditions, and not with the application thereof, it should 
benefit from contact with the application to the affairs of men, and should not be forever 
removed from empirical validation. Action is, after all, the mark of man. And if the professional 
curricula are primarily concerned with applications of knowledge as they are, they had better 
be pretty firmly grounded in fundamental disciplines, or they will be badly predicated and soon 
obsolete. The liberal arts and the professional curricula do reinforce each other, and I am firmly 
convinced that they thrive in each other’s atmosphere. I hope that our academic structure and 




You see, it’s as bad as that. [chuckling] That is what we’re up to, and that is why I have quoted 
to you from remarks which I have made to the faculty. If the faculty shares my view, and I 
suspect they do, this is what we conceive a college of this sort to be. If I may be pedantic, and I 
may… [laughter] …let me reiterate several of the points I was trying to make in the remarks that 
I have just read. First, that a college is dedicated to a particular kind of enterprise: the exercise 
and the free play of the intellect. This does not provide the total of your education in the 
broadest sense, either now or in a wider span of time, but it requires a significant proportion of 
your attention. A college is a place, then, where the intellect counts more than anything else, 
and where more attention is paid to it than anywhere else, and where you are likely to be more 
fully concerned with it than in any other period in your life. 
 
Secondly, it is primarily a place of learning, not of knowhow. A place where learning, theoretical 
and experimental, is carried on both for its own sake, for sheer curiosity, and for its relevance 
to the personal and to the vocational. And third, that knowledge and the application of it are 
mutually reinforcing. The important notion that I’ve tried to make or to stress, that of balance 
and interdependence. A college, then, is a place where the full resources of the human mind 
are brought to bear in an air of some detachment upon the nature of man and the universe in 
their essential character and in their manifestations in time, that is, in history. 
 
Fortunately, we do not have to start all over again in each generation in this endless search. The 
fruits of the searches of one generation can be transmitted, verified, tested and extended and 
revised, from generation to generation. In studying the present, however, we must know the 
past, both substantially and procedurally. What was known and how it was known are 
important aspects of this study. In cultivating the intellect, then, one becomes more keenly 
aware of how the great intellects of the past have preserved our way—have permeated, excuse 
me—permeated in every way, our own present life. One can say, then, that in cultivating the 
intellect, one cultivates one's own inheritance. For better or for worse, we are our father’s 
children. We are our ancestor’s descendants and it behooves us to understand them in order to 
understand our environment in time and space. Where did we come from, where do we go? 
 
Now, I have been talking about the intellect without defining it, as if we all knew what it means. 
Perhaps we do, but it is a spongy concept at best, and perhaps I’d better indicate what I at least 
think I mean when I use the word. I see that one of our philosophers is sitting fairly close, and 
he will not accept these distinctions, I am sure, but they are, I think, generally applicable. We 
are not talking about pure reason, whatever that means. We are not talking about a separate, 
detached, compartmentalized function which can be brought into play, turned on, turned off, 
like a faucet and separated from the other ingredients of our mental activities. Since the 18th 
century at least, and as one of the great discoveries, I suppose, of modern times, we have 
known that there is no such thing as pure unmitigated reason, that the reason is not entirely 
rational. This is one of the great discoveries of the rationalists of the late 17th and 18th century. 
But that it is dependent upon bodily sensations and upon deep instinct and appetites that we, 
even yet, scarcely understand. 
 
We have also found out, if indeed as a matter of fact this was ever in doubt, that reason is not 
enough. Whatever reason is. When I speak then of the intellect, I mean the capacity of the 
intelligent man to apply all of his powers to see things as they are, and to elicit an order and 
harmoniousness from himself and from his world of things and of people. To understand with 
the fullest utilization of the appropriate ingredients of observation, insight, and imagination. 
Among other things, the life of the intellect may be contrasted with barbarianism, which is a 
state of not knowing, or with vulgarianism, which is even worse: a state of knowing better but 
not caring. 
 
The life, then, of the intellect is, in its best and broadest sense, the life of understanding. In its 
narrowest sense, it is the ability to discipline oneself, intensively, in a particular and limited area 
of experience. Now, the nature of knowledge today is such that no man can be disciplined in all 
fields. And if he is disciplined in only one, we probably can say he is thereby not quite a whole 
man. We come, then, back to the notion of balance and interplay. The necessity of perspective 
and intensity of general education and specialization, if you will. We need the latter to know, in 
some degree, the ways of knowing. The varieties and methods of knowing, how people get to 
know what they know and what they don’t know; what is the state of knowledge. And the 
former, to put what we know into a framework. Above all, we need to comprehend our 
personal dependence upon others in respect to knowledge as well as to other areas of 
experience. We need the balance of play too, in self-understanding and in our activities with 
other people, unless we are to be detached from society or even dangerous to it. 
 
I have said nothing specifically about the things that perhaps interest you most: the relation of 
formal study to extracurricular activities, for instance. I know no pet… I know no pat answer, I 
do have a few pet answers… [laughing] I know no pat answer to this question. I think it depends 
on the person, his interests, his inclinations and so on. Some people thrive on busyness, others 
like myself need periods of quiet and composure and inactivity. I have long cultivated the art of 
loafing… [laughter] with a degree of relaxed assiduousness. 
 
I would simply say that unless the extracurricular activities seriously engage the intellect, they 
are not essentially collegiate activities, though they may alleviate the rigors of college life. In 
any case they are not a substitute for the primary business of the academic life, though they 
may well enrich and vary it. At the same time, however, nobody can crack books or test tubes 
all day long… [laughter] The mind and the body may well need relaxation and company. And 
what extracurricular activities may mean for one may have a very different meaning and 
content or appeal for another. So much for extracurricular activities. 
 
Another question that is important to you, is the conditions of learning. Whether there will be 
large lecture classes; even more remote, the possibility of TV classes, in which the little man is 
somewhere else; these as against the small and close discussion or work group or seminar. The 
place of individual study against group assignments, this sort of thing. Again, however, there 
are, as far as I know, no pat answers. There is no agreement among educators, and even if 
there were, we might not be able to afford it. Again, a great deal depends on the individual, and 
upon the means we have for giving attention to the individual in a society which grants a very 
small share of its income to public and private education. Certainly, at the moment, Portland 
State College can’t afford nothing but small classes, and not in the foreseeable future. Unless 
the college screens out a good many of you who are here. And we don’t trust our screening, 
and we aren’t sure that we want to screen anyhow. Again, some need close contact, others 
don’t. Some need teaching, others don’t. Some are self-starters and others never get around to 
it. [laughter] Some are closer to their reading, to the authors of their reading, than they are to 
the teacher who explicates the text. Some don’t want to be directed while they’re exploring. 
Others like to be led, trusting that they will be on their own later. 
 
Teachers, too, I remind you, are not all of a kind. They vary in their effectiveness. Not only… 
[laughter] …from situation to situation. There are some who are at their best in small groups, 
others perhaps in larger groups. And again, it depends upon the particular nature of the subject 
matter and the particular methods involved. Some of my best teaching, that is, that I was 
exposed to, certainly came from some of the worst teachers, according to any criteria of good 
teaching. There was simply the spectacle of a first-rate mind at work which was indifferent to 
me. And the measure of the effectiveness was to a great extent—dependent, to a certain 
extent, on the indifference to me. It simply played freely. Probably a variety of experiences 
would be desirable, if possible. And I would also like to suggest that the immediate 
effectiveness is not the ultimate criterion. There is a delayed reaction which is of vital 
importance. It’s something like spreading fertilizer. [laughter] 
 
There are many other related questions of this sort, but I have said enough, and I want to 
conclude by making several and very broad and general remarks. First, that our society 
increasingly needs learning. We have passed, since World War II, to a managerial society, where 
actually the largest proportion of the working population depends on knowledge, more or less 
specialized, of people or of things, for the successful prosecution of its tasks. This so-called 
managerial class now supplants the blue-collar or the white-collar worker as the dominant 
economic group in numbers. And there is no end in sight for this need, and formal education 
will be an increasing need of our society. 
 
Secondly, that aside from our day-to-day vocational wants, the play of intellect upon our world 
and society is badly needed. These are platitudes, but, good intentions will not do in high places 
or in low, unless you choose to let other people act and think for you. And third, let me remind 
you again that the intellect can be brought into play anywhere, whatever one’s station or 
occupation. It does not need high position or responsibility to bring forth its exercise. There 
may be excitement and satisfaction to be had at every turn. 
 
Another remark: that a college education is, after all, but a short period in your life, though an 
important one. But you should understand that it guarantees nothing, however, to any 
individual. Certainly, it carries no automatic superiority either of intellect or of character. And it 
is not in itself a complete process. It is a sort of indoctrination, a preliminary discipline or 
training, which should be a good start. The rest is up to you. We hope you have been infected, 
that you will continue, as you do now, to crave knowledge, and will give your intellect good 
nourishment and daily exercise. And finally, may I say, that the goal of the intellect is the good 
life, for ourselves and for others. And unless the intellect contributes to the good life, then 
everything I have said is nonsense. Thank you. [applause] 
 
DECHAINE: Thank you very much, President Millar. Now, as Dean of the student body… 
[laughter] I would once again like to call you back up to the podium. We have a little 
presentation which we would like to present to you today. It is a little portrait album that says, 
Presented to: Dr. Bradford P. Millar, President, Portland State College, by the Associated 
Students, March 3, 1959. Now, in this picture album… 
 
MILLAR: Should you put it down, Dean? 
 
DECHAINE: Sure. [laughter] In this picture album, we have tried to portray some of the history 
of our school today. In so doing, we feel that our history has been important, not necessarily 
because of what has been accomplished so far—this is important also—but more so because 
the coming history is even greater than the past improvements have been to date. Also, from 
history, we show that the junior college has been proposed, the Vanport Flood, and Vanport 
becomes a permanent center, and finally in ‘55 when we signed—or Governor Patterson signed 
the bill—making Portland State a four year degree granting college, and up to the present, 
where we have tried to show to you some of the present situation, the present status of our 
school. And in the end, we… 
 
MILLAR: You’ve passed some queens there. 
 
DECHAINE: We’ve had some queens. [laughter] But we’ve also tried to show you some of the 
student lives so far today. And, in the end… we have left many pages blank. [laughter] This is 
not really because we didn’t have time or enough pictures to fill out the album, but more 
importantly because we feel that it’s the future of Portland State College that is important to 
date. And we feel that you, as president, are going to fill in these pages for us. I’d like to present 
this album to you on behalf of the student body. 
 
MILLAR: Thanks very much. [applause] I am very happy to have this, because as I have had 
occasion to remark on a number of times, I am, of all people present, most ignorant about 
Portland State College. And I shall at least now be able to visualize part of the history, with 
which I hope that the next chapter will provide a continuity and... well, let’s say some 
independent significance of its own. I look upon this next chapter as an exciting one for all of 
us, and I hope you share this feeling of anticipation. Thank you, Dean DeChaine. [applause] 
DECHAINE: That concludes our first convocation with our new president, Dr. Branford P. Millar. 
And now, while we file out of the auditorium, the orchestra, under the direction of […] No? 
Nope. Anyway, you’ll file out without any music! [laughter] 
 
[background noise for about twelve seconds; tape runs silent seventeen seconds; program 
ends] 
